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Fazlur Rahman's Educational Ideas
Anma Afreen

Abstract

Fazhur FKahman has advanced the foresight of S
mayvul amd Igbal s0 he comders the
reformathon of Islanee odellectnabism with
amendmg the core cumenlim of rehgious
education » essential Smce, the deficiemcy of
nsipht and the stenhty of mtellectnal aphtude
are vital fo eradiate from Muoslms. For
avouling the melancholy of mutating the west
bhndly he search m the excephonal history of
Mushne' great conhibuhons m thew respechye
fields of knowledge, fthese histoncal fack
conpelled cortemporary Mushine to take their
part m the moral progress of lmamty He
beheves that the detenorabon of Mushns in
educabion  the cmcial canse of ther dechns,
The solnton for lnm x5 the proficient teachers
with carefully plammed svllabms are decisme for
the development of soc1sty
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Crucial Cause of Dec line of Mushm Ummah:
As an excephon to lus predecessors Dr. Faziur Ralomam perfoims
ummuatched scmatmny amd presents los wibilased resalt of the
Islarme hostory and the maon canse of present declime of Mushm
Urmmah He performed profound research and he fotally confines
lunself fo comservatve tradihonal education
And yet |, sirange though & may seam it is precise by thas
systernatic workmg-ont of Islam for the modem cortext

that has not been forthommme. In classical Ishan | it had
taken Dnslmes shout tvro and a half to three centories to
accmuplish a theological systern o Real-maoral systemy
gl a polfical systemn and then to admsvster them

through & tanacally condrolied aducatsmisl system to
mold the oriedation sl ethos of the Muslm
comnramity. Endeed, this systemmatic stachre and 25
e ationa | mestration wers so powerful and «fectoe

that, as an established wadto, they successfally
obsomed even the (oran aned the real perfommnce of
the Prophet from the leamed Muskhms (the ulana)
themsebres. '

Certaanly the hght of Quian and Suimmah had shown them the
way towards the magmficent development they accomplished.
At the same e, this also proves that when the Ulema restct
themselves to the hteral iterpretation of Curan and Surmaky, the
detennorahon begus. Suxe, 1t 15 diffieult to 1denhfy the exact
moment of declime m the hifs of any nation; the ulemas confimng
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thenvelves to the hteral imterpretabion to the fandamental of

relipion was m fact the bepmmng of the detenorahon witnessed
later.

Besudes, the mclmation of hteral wnderpretabhon of the
fandamentals, 5 a bequest of the Middle Ages, cerfamly 15 not a
latest meident. The habibty for such an attbade addibhonally
remairs with the ancient stmctare of education kmown as Darse
MNizang m the sub-conbiment of Indo-Palostan The wltmate
comsequernce of this method 15 that the auftomated education

generally came fo bypass creatne comsiderabors and udellectial
nwentiveness vars hed from the educational sphere.

Crrerall, he was cmrrmced that the diseoay of the

modern Maslim world wwas caused by madegoate

inderstanding of Chranie teachmgs. This he atiribuged

to stagnation . [slamic education, begammg m the

parly Moddle Apges and meorporated o traditional

formmilations , ine nding Islanic Baw
Fazhuir Fahman has advanced the msight of 51r 5 ayyd and Igbal
tlus he believes that the restmctumg of religions educational
systens 15 mmdspensable, together with revising the cumeulim
of rehigyms acadenses. In the rehgions madrasas, the common
prachece 15 leaming only a single school of mterpretation, whch
should be abandoned amd all school of thoughts should be
analyzed with the fundamertal sooices, as a subshfate of
learmang only the verdicts and nderpretabiors of these schools . In
addihion stodents ought to study the fact ubhh=ing to the
pranciples of mderpretatiors, and other waws of wderpretation
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stadents should leam conparahve reliFion as well modern

logie, phulosophy, psychology, and lostory, and econmormes and
pohtical theory as backdrop to enhamce thew capability of
mterpretation of the fandamentals 1 the modern penod.

Thas as a remult of these thoughts Fazhir Ealovan was regarded
as a freethinlang modermst by tradrhonalists. He stoved to cammy
aat some sigmficant educatiomal reforms. Like lus predecessors
he asserts that the Tlema' and all Muoshnes nmst upgrade thenr
education In fact Islanee education was most nnportant theme
m all les work All lvoagh hus career he condermed those who

undertook upon themselves to guade the society vet, who were
not well-mformed and conpeterd enough to do so produchvely.
He was deeply comscions of the dusabsfachon of the Islamuc
educationmal systemy wloch had become inflexable. And he
persistently was camed oat research independently for the

formaton of a new Islanme Methodology.
Yet the omucial question to wihich we st everdaa lh
seak an anewwer here 1s whether there 15 an awwareness
amnang Moshms—and £ so how moach snd howw
adequate —fhat an Isharodc workd wnew does nead to be
waked o today and that the 5 o Devedite
moperatrre; for umless such o systens 1= attenmpted , there
ic lxtle that can be mmistered through education. Buat
here precisely we come ap agamst the most vicions aof
all crcles of contenaporary Islamn—Shat necessary and
far reachmg adpishonents sre made 21 the present systemn
of edacation, I is not even comcerrable that crestice
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minds will arise that will work ot the desmed

spsternatic interpretation of Islom '
The remedy for the mtemse bammenmess of onginalty hes m the
fandamental amendments of the existing educational system It
15 mot that the stenlity m thooghts we have, 15 1mafe and
sometling that cannot be change. Fazlnr Ralman comsiders that
1t was bom oat of the athtude of confinement to the past wark

and bogers even now becanse of the prevailing approach of
orthodoxy.
Hence, the ponmary uterest of the ulema was not to educate the
youngsters to counfer challenges rather only to maintain
relipions behefs defend them For this mason, thenr athtude
towands education was fo teach subjectk wlech reidorced the
farth amd expelled all those worldly subjects which led to
mgpuries and amalysis. All the fields of study which could
analyze the tradibiomal wiew were completely forbadden
Comsequently studermts bhngered enhiely gnorant of the
confernporary world and have mo comprehersion regarding
essenthal skalls. In discussing the dilemuna of present educational
systermn prevalmes m Muosla coanbnes generally, hke lus
predecessors, he beheves that the cloef reasonm of the
detenioratiom 1 educaton 15 that the Mushmw themselves
madequately conferoplated 1t
E i momdcal mudeed, that a people wlhose r2lipious
teachmg takes ® stand sgoarely on the phitfoom of
bruovrledgs ad  whose | predecessors hawe
aCconplishonents to show to the world which are taly
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dazzing 11 all the branches of Inowldge | should care

so liftle for the acguesiion of leammg and sot so Litle
wahie an i °

The mam reason of thew and amy other nation's progress, at all
tines, depends on 5 advancement m educaton Simmlardy the
mamn canse of dechne 15 also ther dechme 1n the same field that
15 educabon Faziir Eabman mamdans that as a nahon Mushms
have lost the chjechwe of educabom and as a resalt eventually
they have lost thewr aspuatom m bfe as well He forther

semutumzes the rmltifaceted features of tlhoes waue:
Poarst of all, we hawe the ideclogical problem. We have
not effectively been able to relate the moportance of
krowledg: with our ideological orsentatson. The rasol
is that oor people are not pupred to lean. They seemn

to hawve no goal m 1fe. In gemeral there has been a
failbore to lmk oor national achisvernents | eoomormec as
well as edacatiomal with our ideologiral Toperaimras.

secandly, and closely related with the abote s o
basic calanity that there exasts a cdoalmn—imndesd, a
dichotonrey = our systens of leammg. On the ane hand
is the so-called “Ulana ‘s system wnporoushy porsued m
Madrasahs | which is 50 ouvtoded that X 1= to-day
posimrely hamdfol » is resaks. .. Ther omricula and
syliabl hawre to be radically and suttably modified to
brng thems m lne with the requrements of modem
times..... But egually mopartud is the fact that ow
modern  edorational  systemy, maparted n the
inrversiies, has developed ot of towrh wih o
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idealogy amd the oalhamral sl social values moalcated

by this ideology. .. The tragic result  that owr

educational standards are deterioratmye anud, vnder the

siddeny mopact of econommic development, ewven the

basit mmmnk]l sense of honesty ond responsibilsy

thraatens to disappesr. Thos, both thase systems of

education are afflicted with the worst possible form of

fraguentationt. This calls for mmmediats attentio.
sue [ghal had wamed that mere matenabste modem sducaton
15 crbrcally dangerous for any commmmnty especially for Mushns
becanse they are In a stage of development. 5o, corsequently the
gulf dewzloped between modern educaton amd comvertional
tremels, amd 1 view of that, particularly, the degree of cormuphon
both of these have, are the domineermg factors of educatiomal
detenioration.
As Fazhor Ealman was the next generation Igbal he not only n
fact enploys Igbal's spit of neatral thinking amd analysis
towands Westemn educabon, bat also cntcizes the nustakenly
taken Igbal's wdsology 1 expshng tremd of corrent Hunlane

Mhuslmn fhunbkcers Ie Igbal hawe sewerely crticized

Whestem education ... a5 deloomaizmge and oanbmg to
the lomnan spordt. But the oorent strategy... , 15 not so

nowch anned at & posdme goal, ® sesms rather to be a
wery defemsnre ome: to save the mmds of the Muslins
froms being spoiled or even destroved wmuder the Dopact
of Westam ideas coming tooagh wrimas discplmes,
partiularhy ideas that threaten to 'mdemnome the
radstiomal standards of Islanoor moraliy. Uhuder fuese
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convdiions of spribaal pauc, the stratepy mnmrersally

evalired m the Mol warld is me chansral: o what
propartaomn to combme certamn “hew™ subjects with

certam “pid” ones so that the potion resultmg from this
chensiry will be “heaEhifal™—theat i condoac e to the
techmological benefss of medern orilization wile
wroldmg the poeson that Swoeatens the meoral fiber of
Wl stern society.”
a0, the declogy of Igbal mn through and makes 1fs place 1n the
modern thinking, however its 1nclinabon 15 on excephomally self-
profechie aspect. What's more that tlns modemn edhication and 1t
upshot nstifubors are undeimumng the orthodox’™ outdated
educatiomal system and thenr ostewsible schihoms for the 15sues

that the Mushnes cordront
Modern edncation wonght nlans of ther centories-old
micmopoky of the educstione]l process. At the samne tans
it prodoced new types of professimals snd maellectonls,
for whom the traditional Islunic knmowledge of the
lana was becommg npureasmghy orelevant Smoslarby,
moden  conot  systems based on forelgn  legal
procechres and laows, and the appropristion of the
legislation process mself by the ceniralized stats,
nulemnmed the fommdation of the socmal iderdafirstvon
betereen the vl and the law
Thns, the Tlema demoralized and resisted the ratomal approach
which has mstigated pure sciences amd scientfic mverbons,
even though they take full advantags of themy They subverted s
sigmficance amd regarded them merely as Fard-e-Eifaya, that 15
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an oblpahon not necessary for everyome but even of some of the

cifizers performe, it becomes completed from sach person m
soctety. They alleped that the ratiomal thinking woald peruade
towands seoularsm and cowsequently undernnmme relhgious
behefi. Besules, as these ulema were the outcome of an obsolete
ard rebograded stmchire of educaton, they fell short to realizs
the mpartance and the effects of science and teclhmology 1 the
progression of society. Also the chanmges brouglt m with each
latest mvenhon emerged amd became accepted 1n society; the
Ulerna tock these chamges as a penl fo relizion, even though
mest of themn were only needed to be chanmeh=ad and are not m
conflict with the basics of [slam Hence, they became used to
long-standimg  fraditiors  that everythine wlich foggered a
tamsformation 15 a canse for fear. Im the same way, comsxenng
the statas quo, they resisted every change i society.
X appears that the mereasmg resistance of the wlerns

to change was most probably Inked with the presaures

felt by the mmsiin world fram the colonial or guasi-

colomial experiences. The mware the threat of the

Wlestem powwers and ther “wdvisers™ resalted m ther

mbherdance froon e Iatter Middle Ages snd s sterile

commmentatorial terstors
Fazhir Falman brought to hght that the canse of the meriness
hes under the liroted and mflexible methodology of education
which wulema developed m meachon to the Mutamala’s
rationalsm, thus he specifically regands 1t as the oot cause of the
dechne of [slamic educaton
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The orthodox system of edoration becamne so effectore

that the neoireneent of religions rationabison lost all s
strempfh, and s arganar entity, although & bDloomed still
firther daring the 4-§"110"-12" cenhuries in the works
of outstandmg mdresdoal phalosophers whose thooaght,
m tom, reacted om orthodox tradiion. .. Thes ralaoe
narowness and rigadity of educatin m the mocdkaa
ieological schools) was, mdeed, mamly responsible
for the subseguent mdellactual stapnation of Islom
Particubr by unfortmate wwas the attbude of the ‘T’
towwards Secular scienmces’, which seemed to stifle the

very sprl of endgory and with & all growwth of positore

noledgs
On the other hand, the Islammsts under the gmidance of Manlans
Mawdudl, who domunated the Mushm world extensively for
qaite a long time and ot was clamed that his phalosoply was
fonward-locking and having a better view of the prevalling world
then the typical crthodox Ulema . However, for this contention of
having a distnet place fiom the orthodox ulema was also
nrapabls fo provde the deswrable mrdellectnal revival as nesded.
Im fact the Islanusts find 1t hard to escape absohitely fiom the
presert amd obtamm shelter m the past The comequence B
uncertamty m shpulations of a hypothetical ‘change’ necessary
for oultural modificatiors, thas to negohate an atttbade behveen
the oithodoxy’s modern educaton which woald mot be

completely opposite m temperamert. Fazhr Fahman profoandly
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proved and shicudated their superficial comprahension of Islamac

hteratore and 1t consequences m conmmmty.
...the Fevpenlists by smaplifvimg the oraouhms (e . Ty
‘parifyme” & from the atellactual discmpimes developed
ower the medieval period, and retaming for the st
part onby the Chorsn and the Hadith | svithowut developing
anty methodolegy of lvow, for example | the Chman wwas
o be taugd ad mderstood) represerdecd a torible
retrogre ssiom froms the medisval madrasas. And baoanss
the new Fevrralist orievdation was 1mable to develop
any substiute for the tradiional mode of aduncation,
what resalted was 4 nonch grester adellectonal starration
than that of the conserratrme medissal wlknes. The
Eevrmlist emplhasis on the Charan and the Somae duxd
make its followers poare sober, and anenable to
commmon-sense than the mmds of the tradiionsl wlermns
which, alhoogh mdellectaally ridher, had been lamg
bogged dowm by the cloody pusts of vmoriginal

medisval conementaries.

He comsidered that traditiomal educaton im Mushne was termbly
restncted and comcentrated excessively o a great exfent on
comunentfanses on earher work, 1 confirast fo ongimabity. He was
a more senons usightfnl stadent of medieval Islanme ndellectnal
Iestory than los predecessors, although he frequently monrms the
“stemle conmmentanal hterature” of the latter Middle Ages, he
also acknowledges that
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...4 great deal of mpenaty hes Inmied mothese generalby

ponderous and repetitive wworks .

While the hterature of commertarss 15 recogmzed as a
comservahsm of regiomal social custonys and hlones, wet at the
same hme, medieval commentanes are frequently comsadered as
voul and barmren expressus of misllectnal vohuostty. However
as a caltural produchon they abo served the usefal purpose of
nfermng ther vahies and custors does not mean that as a
ducarsive form, the commentary itself 15 necessanly lost ifs
hteral vakie. Thns, m evakating the medieval Islanuc conception
of knowledge, the methodology of descnbing knowledge for the
sereraty of luman hfe and 15 hammomzahon of the dfferent
Uhistrations betwween stady for hving and stady for anthonty.
Fazhir Faluman declares:

Tue latter-day moedievsl Moslm schola I an talkmg
aboat “stodied’ all the fields of Imowledge available
It he did thes mamlby throegh coneeentariss and was
honsef & commentator andd & copiler. Thes type of
scholar is, of course, not confned to the Mol world
nt 15 also regresentatrre of mony medieval European
sivants. One moportant bof moplictt assumnption of ths
type is that scholaship 15 not regarded &s an actooe
pursmt, & ceatme “Teachmg oot™ of the mmd to the
rbrunari—as 15 the cas2 today—bod rather as the ooore
or less passoee acgusiion of already established
ko ledge
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The orthodox Ulama’s approach of meinfamung a respectfinl

athtude confined ther potenhals to mere wnimg merpms and
notes over past wntten commmentanes. Hemce m later medieval
ages, the Muslmy abandoned almost abschately sciembfic and
nmenhve knowledse chfammed by expenence amd cbservation
ard have been indulging 1in sheer speculahon. Thos nand-set also
restincted them from producing a system, to nvheate ongimal
thought, tlms, they confined thenwselves fo the sinple acguisaton
ard rephcatiom of earher woik. Substarhal mnovatve thinkng
vanys hed and superficial effoats took place.

Argimeent beoame more opartant than content he says

and WInyE & point & sobstinge for genaomie Ide D ctual

effort. PFor examople, a sitesnth-centory scholar

challenged hase ¥ by wiritmg & Chmn commmentary

using andy those letters of the alphabet that hawe

diacritical maks—sedormg the monber of letters he

allovwed honself to ws2 by nearly ha¥ A Takosh work

of smmbr ventage was areated mowhich “by readmg

wards hormondally or wvertically or m some cases

diagmally, m each case smaccessively or altematrraly,

(or by reading Imes and mot words altematreely) on

each page, one somltaneously obtams readable texds of

as mary 4f fmre discmplmes. . I oas mavy as three
lanpuages—Arabic , Torkish (Ottoman ), and Persiam !
a0, when the need of fune to thonk dynamacally and stomlate
creabvity, they ocoupled themwelves m sumply playing wath
words and verbatim activities
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Fazhr Fahooan decries fhese as exammpls of %

preocoopation with ham- spliting, “faitless Doty 4
“wwaste of wvaloable miellechoal energres” “merdal
gvomastics,)”  and  “hadsgaided  mtelbgence ' He
convcbndes |, “And so & came to pass that a vibrad snd
revohntionary religions doomnerd e the Chmam veas
buried wmder the delwis of gramewar snd rhetoric

Deficiencies of Traditional amd Modern Educational
System:

Like Igbal Fazhr Ralman pmstly poods oot that the
deirtegration of educatiomal systemn nto the cothodox and
Modem methods are also one of the prime factors of the decline
and the low standard of educaton Unrestraimed excess i sheer
dsirtegrated knowledge tums a man 1 to an absokltely robohic
perscmality. Tlus the eventual consequence of the dsinfepration
of knowledge 1o a nasty disintepraton of the mdivadual
character and makes lwm unaware of the acteal mdivadual
requurements . Moreover in accordance with Igbal, he abo thinks
that the fasion of both of tradihomal and Modem methods =

certamly a supreme requmement for the real progress of Islamac
ethication
hdeed, thas frapmentation of kmowledge has fallen
wpon us with & redoubled force because of the
dichotory of the modem lay edacation system amd the
old, oat-worn and statye  edacational systern still
mrened o the Madrasahs of the “Ulana ™ We huvve to
mtegrate this dichotooyy mte & whole and an orgeenc
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whiole. K we do not do thas soom emough, evean oox

mchastrial smd sciendfic progress 15 not goiy to sirike

deep roots  becomes fertile and lad us to make origmal

cadringtions o these fields themselres. We npmst

umdertake the vmific ation of the e dacational system
On another place he laments the oatcome of the double system
of education, the two classes of thinkers, and also mdicates the
msufficiencies of both the modern lnghly educated ndellectaal
and the comentional madrasas "ulema have

O the ome hand are the radibonal madrasas whic are

mcapable of even concevmg wihat | scientifir
schplarship is hlve and wiat X5 criteran are . Onothe other

hand, thers has been & constant floww of those scholirs
who have eamed ther PhDs fromm Westam
Unnrersies—out o the process hawe beconm
“Orimdalets ™ That ® to say, they know enough of
wihat sownud scholardhip is e, ot ther work is not
Lslammically porposeful or creatmre. They meght write
good emouph o Bhoor lustory o Iershare,
philesophy or art, bat to think: Iskaonica by and to rethnk
Islamn has not been one of ther concems. Obrdoushy, n
order to caoy ot Ishanic puoposes on the plane of
thought , & purposeful, creatrre- mbearpratatere study 1s a
sme ¢ mom, and has is precisely what = ckme.
Besides depicting deficiencies of both systens, he also asserts
that ot only the tradstonal Madrasas, bat our modern education
also bears the same tends of mepehhon and unproductne

approach He effechwely scmativzes the modern educabon and

15




Choaterly Al- Tafsear Vel 5 Ne 15 Farhe Ralunam's Eduu atieaial Ideas
mdicates 1= 1msufficienc y mongimal thinking . In addihon he also
bnlhantly speczfies that the social sciences are cmcally
mmportant for the development of pure sciences. Indeed the
benefit of pure sciemces cammot be aclueved completely without
ethucal vahies, thos 1 a way they are profoundly imfercommected
to each other, ctherwise mere acqummng of knowledge for the
sake of knowledge, will not only create a defictt for indivaduals
bat will also be mpanous for society. In the same way as Igbal
asserts that ths shallow knowledge will not attam udellectaal
matanty and sobnety to be bemeficial for the efhucal evaliation
and the betterment of c1vmbzathon of society and therefore, 1 the
end will become destmctive.

That the Madrasah system is mmorigmal sud mrestice
15, of cowurse, patent and gemerally recognized. Bt
wnfartmately, even oor muodern sdncatiomal systemn 15
largely so. "We have now had spproccomata by & cendory
of modern education anong us omd vet o seats of
moderm laammue havre bheen able to add precious Ittle of
real orgmabty and warth to the fimd of omoman
bnowledgs . Partioalarly o Joamanaties ad  social
sciences the qualiy of our stholarship 15 exiremebyr o,
But £ should be bome momind that wnlass we prodace
thinkig men of pood quality n lnonanities and socikl
sciences, we carmot hope to paabke nmch worthoslile
corirination even In pure sciences. Pure sciemce carmot
be coBmrated m o vmommn and @ isolatem froms the rest
of Emonwlecges . The mam cause, no doubt, 15 past this
form of fragoentatson we have pomted oot and the lack
16
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of nupmation which has s necessary ConsequeEnces.

The result is that oo Jnuowwlede: ramains | by and Iarge
static amd 35 robbed of the dynamar goality which the
Charan 15 so Insistent upon. We are essentialhr modators
good Imitators at best mot original ¢ ontribotars|
Fazhir Fahman farther embeizes severely the conent system of
education present m the Modern acadenuncs, that 5 not only
characterless m matare but also contam lackang of compatibihty
with the alteration of firme and the need of society.
Char existig edocational system, a5 orgmalbr
conceived by Macaulvy, was miended to serve a
narowy, ubiltarisn poaposs, sl s growwth has been
largely a4 matter of artificial moprovication. ’ has been
rigtly condenmed for & Iack of realian ad mabiley to
admst dself to the needs of a rapidly changme society,
for its over-lierary beas and for =5 utterly soulless
character. |t 3 mepred by no Jofty idealioon It has 1o
connnen fagh, not & 1 govermed by soand ethacal
provcmples of hiph miellecival standards. It has,
therefore, cmspruonshy failed to mculcate  and
mamdam the stemn mworal and mfellactual discmpline
wituich is the hall-mark of trae colnae .
He beheves that for the objechve of Musls' rebulding,
eticabion 5 capable of perfomueng a cmcial role. But for thos
precise mohve, education oought to be enmtlmsed by Islanme
prnciples. Or m other words, be pragmatically advocates the

mtegration of both tradthonal and modern systens of educaton

17
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K religion is to be brought mto and mée prated with the

national echacation then this oplies s werpreimne
creatrre effort an the part of coomnEted mtellechuals so
that re hgon ot ondy s resoned fram obsormtism and
apologetics bot helps make natumal hfe meanmghal by
EVInE T & new morel orientation. Certamly the actaal
devre lopnents appear to be gomyg this way.

Indeed he beheves that the real progress nears the progress of
pure sciernces with the progress of etlucal valnes. Enowledge
ouglt to have an mmafte mchnation to be uhbzed for the
gbjecte of the comwstmchve benefit and moprovement of
hmamty, And tls canmot be attarmed devood of the
amalgamation and development of both tadibonal and modern
educaton Conplete progress cammot be attamed writhout
developmg spuitmal element of an idmadual as well as whole
commmmty. In the sane way as Quran also asserts © "Venly,
We created man m the best stature (moald). Then We reduced
him to the lowest of the low_ (95:4%:5)

Arcording to Pahnan the obwious sohtion for

recand img adition wih modemmaty would resak m the

reformatsmn of tradiione] educstional practices that m

o becomes the refomoetion of the “traditional

Lslarmic mtellectoal ivto the “organic’ mtellecthaal b

analysis | Falonan distmgeaishes between two dmrections

of orantation for refam: (1) Elaniznge modam seoalar

education, and (1) modemzng [slanic education The

first moowvernert he describes as “tlassical modernoam

wiuch can be wviewed as o “defonse of Islam™ against

13
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Whedern  ideas, amd the secomd movement he

characterizes as “Tontemporary nesdemian’™ which is
the rise of secular thought within Ishin Ealonan favors
the secomd orientation of the “orgamic™ mes lectual, as &
velile for meetmyg the dhangmnge needs of Isbanic
socletias (1e., aupact of globalrzation , modermizstion,
secularization | ndustrialstion, and cultsatmn of
science amd technology )
Tet, he 15 not m favor of the outward Islanmsabon of knowledge.
In fact, he beheves that only on school level of Islanuzng the
syllabus can not dinmomish the sing secular wewpoint m the
Mushm youth
Exlunan, He Has, rejects the revimlist tendency to
superficially and selectirely “Tslaosizme™ extemalbr
derfee d kmowwle e systems
Fazlur Fahman alko pomt towards the excessive hazard of
becomng the later gererabors profoandly seculan=ed if nof
grven bue uderpretation of ehgiom or if rebgion 15 not inferred
to be compatible with therr acluevements and everypday ife they
would natarally gre o superficial valne m their bfs.
Howwewer | If nothing is done to 3ubue fields of hagher
learmving with an Islamic orientation or if sttenapks to do

so are s cessfal when yomg boys and gols reach
the Iugher stages of education ther outlesk 5 bomd to
be szolarized, or fhey are wvery kel to shed vduatesver

Lslarmic orientation @iey hawe had—ahic has been
happening on & lrge scale ™
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For preventing thas malaise he seeks mm the ontstanding past of

Muskne and theough thes he wanbs to present a way to uspue
the comung gemermbows to exxt from westerm matenahstic
uleology wlech pat a great ndfhience on ther thanking.
Fazlnr Ealman acknowledges the great contnbahors of Mushns
m their respective fields of knowledsge, and argues that these
lstonical fact obhpated comterporary Mushnes o fake thenr
part m the betterment of lmmamty Thons he suppors a
regeneration of Islanue mtellectnabsm as 1t associates to the
ethical developmert of manlomd He quofed szpuficant past
Mushms  parbcipatiors im mathemahes, algsbra, geomefry,
medicme, and the sciences o demonstrate that Islam was a
relipionof logie and advancement.

The comdriination neade by the Mushins of the noe distsl

ages to the growth and deve lopoment of corbization has

been smophr remarkable. A modem wrisr, . Sarton

admits  that “the mam task of manknd s

acconplished by Muasline. The greatest philosopher,

Al-Farabi, was a Mouslm; the greatest msthematic mns,

Al FEamnil and Thrahan s Sma, were Moshms: the

geagrapher and encyclopaadist, Al Masadi, was &

Dhusliy, the grestest hostorism, Al Tabarl, was &

Mhuslin ™ With this ersriable heritage we poast pause

and thnk: for & nemment wwhat we owe to oarsebees and

to the warld & is, therefore, with a sense of wgency

that the historisn should spphr themse hee s to the task
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Historic al Evaluation:
He wants o apply the objectne and unbiased methodology to
scrutimze lostory. That 15 mecessary for the future development
and the evolton of mdellecimabty m society. As Coran states:
“There are many examples (of comrmimtes) that have passed
away before you: travel thhough the land, and see what was the
erd of those who rejected the tuth’ (3.137). 5o ths method
does not confhet with the findamentals of Islam Smee Curan
gnides itself towards wopartzal athtade m every aspect of Ife.

The Chara s ecuually ervphatic . on the historical shody

of sorleties. A correct appreciation of other culhires,

societies and relipimns nmst yield posiEme resolis m

several drectioms. B will broaden the horizan of the

Inoman meed  and Temese  bagotry and namow-

mimdedness. B owill enabile us not ondy to pdge others m
teras of success and faikwes it also to ses our oavmL

virtues as vitaes and our wices as vices. History, &
gerumie by and sersoushy pursaed, mecessarihy laads to a
conparatmre stady of ane’s own society wih that of
others, aid s neceassary msmonent of self-crdiczan and

self- assesoment
Hevertheless 1t 15 evadent that, if wlechever development was to
be desired on the way to the Islanue objective, exploration of the
hestory &5 erucial and 1t 15 also certamly essential that the lnstory
wil be completely bemeficial only if it v gemmely amd
mparhally researched with the noplementation of modemn
methods of wveshgabon

2l
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i o1s hostoryr Sl wharth grees conktamity to the
mtellectmal and sprival being of the ¢ommmiy. Ho
conmrnmity can annmnl #s past and hope to create a
fithire being for itse f—as that cormmminy.™

Here agam Falman renunds [gbal as he asserfs:
Ho people, he sasd can affard to repct ther past that
las made their personal identity *°
In addtion he also beheves that a better knowledge of a
peaple’s luostory, of ther lwustomecal accoroplhshments,
dsappoitments and parhoulardy of ther commmnal mideals and
proglens m the hstory facilitates a bargam in gemerating a
nahonal athtide and a comscionsness of commmnal nahonhood
between them Besides, the stress of moral valies m Islam
predis posed Mushm towwards the sound hostoncal mterpretahion
Froon my pomd of wiew, which is confessedby amd
nacessarily nommatwre, therefore, the best of social
sciences iv hostory—if dome well ad obpectieely. This
15 becamse hoistory, bemg lomg range . omdams
lessons. .. Micrchestory, f dome reallr well 1s e best
servace & soclal sciemtist can do for mmsnkind . This i the

reasan the Chowan mowvites us agam and apain “to travel

on the earth and see the end of natios.”™
Undortanately, regardless of the teaclungs of hngh stlucs of the
Quran, mstead of mveshgatng on mmparhal termes, our hastory 15
mfhenhally fashioned. Like the unpust approach of Mushns
towards Hindus mastbfied amd as a remlt the real facts are
drtorted amd thns revealed the other story, which evertually

Y.
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fallouts m the dilenmwna of ndellectial vod and 1dealishe taches

subsequently.
The result of such hastory wrimg 15 that we condenm
Ean Faj or the reviralist Himcha moosrernents m Budia
it support all sttenopts st [slawic revmaban o
Pakistan. This not oy reflects the ety of oo
historical comsciousness Int our prepudice and narroy
mmndedness. ... Chr textboaks, comtammg fHuese
wiews, confringe towards mabmg the mmds of the
younyE generstion narow and orthodoor Having 1o
bruovwledes af facts they beliewve wiat is viriten m these
bopks. The resul »x that history fails to teach them
aythimg  which  is posioee,  onbpfdened  and
progressove; and withoot historical knowledge | we fail
to mmderstand present problenys
Coseguently, m the end there 13 an emoimous failure m
developing an mdespendent atmosphere to delve mto the deptls
of knowledge Likewise, Fazh Falman points to the actaal
aspect of the predicamert of mfellectnalism i Palostan
Apart from the personal covrage and steadasiness of an
meiadeal, the basy goestion 15 that of the general
miellectmal clanate prevadlmg mo the society. Pakistau
soclety has not bean able to evobee 4 solnd, substardial
intellectoal clamate “F wmry  case, no  scholaky
preparaticn had been made for the purposeful puorsadt of
Islamnic stadies 1 Pakistan
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Eemedy for Educational dilemmea:

Islanmue society 15 based on Qurame feachings wloch have to be
uterpreted accomdimg fo the meeds of fhme and societal
crountfances. Fazhor Rahman gpoves a distochve  and
comprehersive methodology to mfer Quran and forrmlate ifs
teachngs m harmmony with the modem society and s

confeINpoTaly cIisls.
Fachr Falonan was prosarily concemmed wwith the
reathom of an edocational systems whach will be both
genuine by Ishanic and also appropreate to the world of
today. Inhis prograzmme for achuevmg thas e assgmed
a candralplace to & new exegesis of the Qoran Sach
exegesis nomst regard the teachang of the Choron as &
whole , and not take partioubr verses m isolstion It
nnst be based o a stady of the hestarical sEmation m
which a specific rok was fonmmilated, and then move

fromy this to & statement of “general oeoral-social
objectmres” to be derpeed from o, B 15 thes: general
objectrres wiuch will gre guidaice mo dealmg wih
pre serit-day problems
For lum the solntion for the educabonal dechne of Mushm
comrmirnty 5 to reform it completely. Besides, he pives moe
recomamnendabhons and methods for the reformation. For nstance
Fazhir Falranbeheves that the need of commpeternt teachers with
well thonglt oot conrse outhne 5 cmceial for the absohite

advancement of society
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coamdess adecuuate teachers are available wwith nomds

aready mtegrated and creatrre , Instmaction will remam

sterile even grren good will and talent on the part of

students | while on the other, sach teachers cannot be

produoced on & sufficent scale; mbess, substardmrely

speaking s mtegrated cmricubhom is nuade svailabls
Getting out of this stapnant and bamen circanstance of sducation
15 the most mecessary task of Muslin society to perform
Furthermore he sipmficartly sugpests the way out of tlos
sitaahon 15 m fact 15 the fundamental need of ime and obhzation
of relmon

A fimdarnenta] reconstroction of oor echacational system

m Pakistan ¥ absohmely mmperstmre. O first anud

foremost problem is that oo masses are by and lage
illgerate andd Fpnorant Soce the Choran is so emphatic
om the acqusiion of loowledgs that even x5 fost
revelation was aboat “Teading™ and “writmg” and 2
evenn forbads to porsue & coorse of actwm whoat
having proper knowledge of & CXVI36), it is the
fimdamertal daty of both the Goienmment and the
soclety to mireduce 4 systen of total eduacation m the

conmiry. It ooy abmost be said that an vmedorated moan
can hardly be properly a Muslim becanse he camet
really Enow wihat 35 demended of himn me the world

today.
Thas 1t 15 emcial to widespread education m the masses, siwe
due fo the deficiency of Emomnce and illderacy the statns of
ore's bemg bluslim coald be wlnerable m the eyes of Allah

25
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Hence the reform m educabon 15 mmporfant smmce it will be

accowplis hing the need of society, comsequently 1ts accepiability

and mtegraton would be mmtersified However 1t 1 quufe
drastons that for every endeavor to refonn education, a severe
chstuchon by the arthodoxy, thewr persistence of shclang to the
past has cansed them to dift away foom realdy. Fazhur Rahman
elcidates the methodology fo elinumate these predicamends to
amalgamate the modem educaton with rebgion and farther
mveshgate its hnmtations.

This wcions cxrcle ¢an be broken anby at the fmst

pomt—i there comne mio benyg smme first-rlass momds

who can nterpret the old m terns of the naw as regards

substance and tomn the new oo the service of the ald as

regards ideals. This, then, nomst be followwed by the

wrEmg of new textbooks an theology, ethics, s so

farthh, Soch mmds cannot be produoced at will, It

somethmge can certamby be done m this respect—

Tamse by to recoadt from fhe best talent avallable aond to

provids the necessary mdentmes for & conmmited

mitellechoal career m thas field. Today, maost of the

students wivo are stiracted to thic field are thos: whe

havre failed to gam enranc: 90 mors Rrailve CATEETs

This showys howw 18tle awarensss there s that oestmg

minds is both mre dificult and, i the last onalysis,

mors WrEEnt than constractang bridges .
The lack of perception and the bamrermess of wdellsctaal faculty
are the carse of our society that 15 most oaportant to remove, but

urfortunately these am the 155umes about wluch we are least
26
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bothered or perbaps we do not even recogmze themn He thus

calculated that the reform m education ¥ not only fandamental
for both modenuty and rebpon to prevail inour society, bt also
for mdividual person to be saved from hus own enlness that 5 m
the end unasoedab Iy haranfial even for hunself
And vet the noost maportant single chaomel of both e se
latter reforins—the correct ercvisionmug of priories s
the savmg of relippmn from the vagaries of day-to-day
polik s—is edncation 2 I st therefore tum to &
corusideration of the possible sohiion to the problenss 1
havre ralsed i the field of refonnm of Islarme o domcation
fself: honw & can become meanmgful m the modem
miellechmal and sprival settng, not 5o nmch to sae
relippom fron modemiy—whach 15 after all, onbr &
Ppartisan nderest—ing to save moodern i froms hinnee
through religion
His thoughts on Women's Education:
For women's educaton Fazhar Fahman has a more developed

and pragmate view as comparsd to los predecessors. Therefors,
he cobeized thewr ideas amd points out towards the need for
mprovemerd m this regand.

Megher Muhsoonad Abdub nor Saonvad Alonad Fhan,

nar et the classical Thakish Moshh modemists (hike

Cevdet Pasa and Hamik Fenoal) seem to have been
favor of gromE & mockrn aducation to wanen | alhoagh
they were all m favar of women's education o
traditional and domsestic lines.'"
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He beheves that the subjechors from wlich Mushm women

have undergorme cowentomally, and the magjonty even go
lhrough at present are fost and foremost becaase of the
conmmnal backsroumd that has progressed m Mushm
civihzation Thas 15 the background wlhach 15 m fact an outcome
from the wference of several differert cultaral customs. The
tth 5 before mdustial revolntion there was mot any Jond of
restnchoms on women, Women wsed to work with ther male
courterparts 1n fhe fields as even now 1t ¥ evident m the
agneultaral repomns of our country. S, therr tradihonal sducaton
and frammng was enough for thenr upconung future. Howerer,
after idustnal revolntion the queston of women’s tamang and
education amses. But unforfumately mm most of the Islamuc
reformers’ thought thes myportant aspect of modenuty remained
subsidiary. Perhaps they were perplexed amd fasled to
comprehend that how o mtegrate the westem fotal indspendence
of women and the tadibomal subjechors wloch are lofty
boundanes mamly 1ased by the crthodoxes 1 medieval Islam
These are therefore gensrally dus fo the soci1al matare not becaase
of the etlocal ponciples of the Chiran

Hencs, for women m Islam Faziur Raloman has a total different
approach melatvely to los predecessors. He schdfiss luos
arpumernts through plam Qurarne verses and its mbonakes. Tlos
15 also a great blow to the orthodooes ™ prescnbed theology. In
addrhon he does not beheve that only malane new laws could
cure all the ailments that Muslm society has for women, since

28
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there 15 a great need of complete trarsrhon i the settled thoughts

and athiudes of society. Bendes, legal mestmckhinrg for the

promanence of women has to be a task of nmch greater and
extersive soclal tamsformation Phas it also oudicates that the
nesd of empowenng woman 1 vifal

Modermizmg legislation, wilunat an adequate basis m

social change can succeed onby to & lmndked extent in

This is mot to say that legashatson shoald stop,
partiularhs for the eradwation of hemwms abuses
tonward wonen . But certainby for sach lrppslation to be
bona fick and effectrre , rather than a mmere fist of a
Whstermized mimg elde that seems to noedwe  like
fqucksand, £ is far more mpartant to sirengthen the
basic forces of social change . The most bask of these
forces are echacation and enplovment opporbaities for

WOLTIET
Addihonally, He also elaborates that the exphng custons m
Mushm societies ought to change, not only to meet the cument
econonne challenges, but also o have the desired pishee of
Chiran i soclety.
traditione]l customs, wsages, and attbudes o
Muslin societies have to change They hacre to change
and change moperattrelhr m the forst plice because the
wmnen s dependenc & apor e has often been grossly
abused, and X 15 the meost fmdanentsl and argent
reqamensent of the Choan m the social sactor that
abuses anid mgastices e remosred. Secondbe, the

g
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winan has to be allowwed to wark and become am

affactive ecomomar entiy fwough sheer economuic
necessity "
Cont lugion:
In contradechon of the customary mohon that the Modermsts or
reformusts only point out the deficiencies m existmg thought

ard customs but do not gives solnbows for the wprovement,
Fazlnr Falman gives remedies for the alments of Islanme

education He mggest a carefully plammed comeoulum with
good incernhve for the feachers m order to attract the ongimal
and dvnamue nunds of society. Tlos could bing the needed
reformy. Moreover, m excephon to lhos predecessors Fazhir
Fahman confines huneelf to the tradihomal educabon so he
delved amd dscovered that the greatness of the edifice of
Mushm civleation was because of education Thus he beheves
that the dechne of Muoshms 1 education 15 the cmicial camse of
thewr dechme m other aspects of Iife. Amd hlke Igbal he ako
enticrze both Modemm and tradihonal systens and distinetisely
he poants oat that the modern system has alsobears a tendency
of repetthon and does not possessed a capability to accomphsh
the modem need of society.

He comsiders that the study of lostory 5 mecessary for the
development of ndellectaality m society and the adophon of
moden methods 5 essential as well Tlus the approach towands
the stady of hastory 15 ought fo be 1mparhal and urbiased.
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For women's educabion he has an oubtandingly have a betfer

somtion m the reconcilement of Modemty and tradihonal
views, 50 with scmtirrmng the roots of hradibonal approach he
belhieves the extersive change i the attihude of society towards

women 15 far more mperative than mere lsgal restmachinng for

the ermmmence of women
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